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During the past two months, several courses of action were taken by the Walden PDK-Cyber Chapter.  They included:





Formulation of the Walden Journal.  Many members volunteered to assist in the preparation of the Journal.  Considerable efforts in this area are warranted because not only reality but perception is involved, particularly with regard to the status of the Chapter, and also the perception of Walden itself.  Accordingly, the quality of the Journal and its presentation is of specific importance.





The first News Letter was issued early in April.  There were a few members that were unable to access the letter as an attachment.  This issue is being released in ASCII format as a .doc type document.  As such, the access problem should be eliminated.  However, if for some reason any member has difficulty in retrieving itthey are encouraged to let T. Mugleston at:  tmuglest@waldenu.edu know so that additional measures can be taken to correct any problems.





The Walden PDK Cyber Chapter made the news, in that on page 2 of the NN&Q (PDK Newsletter, Vol 44, No. 3, Spring 2000) an article read as follows:  “The Walden University Cyberspace Chapter has been installed with 73 charter members.  It is PDK’s first fully functioning cyberspace chapter....  The chapter installation was conducted using the Internet.  Most meetings and other chapter business also will use this technology.”  Thanks to the leaders that made this possible, and to all those charter members that makes it function.





Other activities within the Chapter during the April/May period included:





1.  The transition from the “old” leadership to the “new” leadership commenced during the first part of April.  


2.  Continued discussion and action took place with regard to implementing a Walden Journal on the Internet.


3.  The Chapter Conference for this period was conducted.





Some history of our PDK Chapter may be of interest to its members as related by past President Andre Elliott.  Early history includes the following:  After 3 years of striving, our small club bloomed into a large chapter January 22-24, 2000.  We called, and 99 eager PDK people came from all walks of life. We began by calling only education majors, but as PDK allows members from all walks of life, membership was opened to all Waldenites.  This early history has not changed, as noted:  We now have 109 members, but all of their paperwork has not yet reached International.  According to Dr. Spellman of PDK International, it is probably the largest chapter ever initiated in the 100+ years of the history of PDK.  It makes it very special, as we are also the first cyberspace chapter.





Member Notification:


1.  Of membership interest:  An error was made on the "shingles" (certificates) sent to members.  International will correct those if you send them in.  If you have questions, contact Sandi.  Certificates were sent only to those who were new to PDK.  Our new VP/Membership, Dr. Sandi Gardner, will be making certificates for all those who had not received one, as we believe the historicity of the chapter must be honored for you.





2.  Using post office services was cut in half by sending application forms through an email attachment.  The time element and costs were also cut. These improvements will continue.  





3.  Dues will remain the same this year for our chapter: $35.00 to International and $25.00 to Walden PDK for a total of $60.00.  





4.  A membership report requested by International has been sent. 





5.  PDK International requested and set up a conference call to facilitate transition of officers for the new PDK session, July 1st.  New officers listedd below will take full office at that time.





Advisor: Dr. Marilyn Simon


Advisor: Andre Elliott


Advisor:  Marion M. Carpenter


President: Dr. Charles Smith, Sr.


Vice President Research: Philip Rossomomando


Delegate: Joyce Griffith-Butler


Newsletter Editor: Theran Mugleston


Secretary: Dr. Dorothy Hicks


Vice President Programs: Gay Wiseman


Vice President Membership: Dr. Sandi Gardner


Treasurer: Arthur Ogden


Foundation Representative: Joyce Griffith-Butler





A conference call took place on April 17, 2000.  Marion provided the following summary of this meeting.  All requested by International were present: Dr. Marilyn Simon, advisor; Andre Elliott past president/advisor,  Dr. Charles Smith, president;  Marion Carpenter past VP. and advisor, and Dr. Sandi Gardner, VP/Membership. The following points were discussed: Yearly budget and audits are due with receipts for each expenditure.  Initiation is to be monthly online with paperwork requirements due monthly and the website is to be updated.  International desires that all chapters to be a 20/20 chapter (each member donates $5.00 to scholarship fund). Each officer should have only one job and be active in completing duties. Awards are presented by chapter and International. Reports have been timely.  An Online journal is an excellent project; Dr. Simon is to be commended for her leadership.  A yearly fund raiser is usually done per chapter.  A delegate is to attend the International conference in Savannah, GA, during November 2-5, 2000.  The chapter is to to ensure communication with area coordinator and district representative.





Marion also submitted the following: It is my responsibility to represent our Cyberspace Chapter #1 at the  convention and participate in the election of area, district, and international officers.  Should you have an issue that you deem requires consideration by the district, please contact the officers of  Walden-PDK, in order that it may be placed on the agenda of the next meeting and be discussed and voted on. This year's convention will be held in Savannah, GA on November 2-5, 2000. 





This next section is to provide a little background on Walden’s PDK leadership.





First, Gay Wiseman: I currently teach computer applications and keyboarding to K-8 grades in a small one-school district in the Sierra Nevada foothills of northern California. I will complete my M.S. in ECTI program at Walden this quarter (Spring 2000). My current educational interest is in helping to bring touch-keyboarding instruction into the general classroom program at the elementary level as an essential literacy component. I love to do (and to teach) digital photography; I spent 15 years as a professional photographer before entering the educational field. It is still a passion. I have four kids, from elementary school to college age. My family lives in two adjacent cabins on the edge of the "wild and scenic" North Fork American River canyon, where we heat with wood, cook with bottled propane, and must annually repair the rodent damage to the long "farm line" that brings phone/Internet access to our cabins from the oak tree (literally!), where the phone company service ends. (Yes, in California!)





Second:  Dr. Dorothy Hicks, earned her BA and MS degrees at Portland State University in Portland, Oregon. Her dissertation was related to adult rural education in western Kansas.  She is a Library-media Specialist and Technology Coordinator for a public school in Goddard, Kansas.  Her educational experience includes library positions at all grade levels, K-college, classroom teaching positions K-8, Specialist positions in Gifted and Talented and Title I programs. She served as a faculty member in a college teacher preparation program, and as a state as a member of on-site evaluation teams for teacher education programs at colleges. She joined PDK in Dodge City, Kansas, and later transferred the membership to Wichita State.





Thirdly:  Theran Mugleston is a  Field Procurement Manager, for Rust Constructors Inc., at Ft. Leonard Wood, MO.  He serves as an adjunct Professor at Webster University, Park University, and Central Texas College teaching Management, Finance, and Accounting.





Fourth:  Arthur Ogden conducts research which delves into learning theory and philosophy of education.  He has just been appointed Dean for Academic Affairs at the United States Sports Academy in Daphne, Alabama.  This school is a fully accredited graduate school for advanced degrees in sports management, and like Walden, focuses on distance learning and on-line courses.





Membership Meeting:


As part of the member meeting held in April, the membership was asked to respond to the topic of “Information Glut”.  Here are some of the member’s discussion/input in response to this question:





Response 1:  Recently I have had to do considerable research using sources on the Internet, i.e., information that is available on the Web.  In order to reduce the amount of search time I have used a Mega engine, such as Dogpile. At first I was astounded as to the amount of information that is out there based on the search criteria used.  However, as the research continued I discovered that even with well defined search criteria there are literally hundreds of "hits", which require sorting through in an effort to find what I am searching for.  Accordingly, I am at the point of believing that there is more than ample information available, and that means those doing research on the Internet are required to be very meticulous in their searches, which in turn means that there is a considerable amount of time spent in sorting out useful information.  Therefore, in my opinion there is a "glut of information" on the Internet, i.e., we are inundated with information, more than we can really use satisfactorily.  





Response 2:  Well...of course, there are now search engines which purport to sort and prioritize information from the web.  One interesting one is the CI Spider from Arizona University.  It looks at any number of search engines and then cross correlates the information to reject irrelevant information.  Unfortunately it is strictly a competitive intelligence oriented engine, but if this exists there must be others.





Response 3:  As we consider this issue of information glut, I believe we need to, as educators, teach our students to ascertain whether or not the information is credible.  It is a changing role of a teacher to not provide answers, but to guide students to "find" information, determine the value of that information, and then "synthesize" that  information into usable material. Compiling and summarizing that information helps the students to identify inconsistencies in their sources and find the accurate versus inaccurate material.  After grading a set of research papers today, that my chemistry students completed, it is painfully apparent to me that they are lacking in the skills to not just take information and absorb it, but to decide on the information's meaning to them.  It is why when I am asked what my philosophy on teaching is, I respond that it is founded in constructivism.  I help the students understand the material and then give them a "practice field" where they can problem solve with those skills and begin to reform their own understanding of the world around them. This is my first entry into our discussion.  I hope I'm on target with our topic:-).





Respone 4:  This "Information Glut", as we have come to accept as the topic, seems to me another excellent tool in accessing that which is around us. Simply put, the information ALWAYS has been there.  Why are we astounded that we now actually have some semblance of access to it?  The universe is a "glut" of information, but now that we can effectively cataloge and categorize it in quasi-manageable terms, perhaps we should consider that what we OUGHT to be doing is being selective about what we are given. In other words, we ought to THINK about this "information".  Sharon Fox's exasperation with chemistry students, who lack fundamentals in thought expression is not untypical.  We do not, as a contemporary culture, DEMAND excellence from them in communication outside the classroom.  We accept their shallow perceptions of the world and do not 1) allow them to or 2) insist that they have some meaningful personal belief or response to a given situation.  We don't demand that they think, and our current educational system certainly does NOT emphasize thinking skills.  Oh, we have such "courses" in different curricula, but the reality is that outside of those specifically "named" courses for thinking", such deftness is not promoted across the spectrum of class offerings anywhere in our public school systems. What our present access to information forces us to do, then, from my perspective, is to THINK about events, processes, history, morality, decision-making, and the like. As for me and my children and grandchildren, we LOVE the "Information Glut".  It gives us an opportunity to  expand our cognitive awareness. Just a thought from and old philosophy professor. 





The News Letter Editor sent out the following as an inquiry, and responses were forthcoming:  I recently completed reading a book entitled "Creating a New Civilization" by Alvin and Heidi Toffler, of Future Shock and other books. Here is a quote from that book, page 83, which I think applies to PDK's "vision", in particular "the improvement of education". "America's schools, for example, still operate like factories. They subject the raw material (children) to standardized instruction and routine inspection. An important question to ask of any proposed educational innovation is simply this: is it intended to make the factory run more efficiently, or is it designed, as it should be, to get rid of the factory model altogether and replace it with individualized, customized education?" I believe what we are doing is to prepare ourselves as instruments and members of  PDK to move education to the next level, to make quality education available to individuals which requires us to customize our efforts to serve our students. Isn't this what we are doing? For instance the Toffler's indicate on pages 78/79:  The Third Wave sector includes more than high-flying computer and electronics firms... It embraces advanced, information-driven ...increasingly data-drenched services...training and education.  Specifically, as a point of discussion, what impact does the move to non-traditional forms of education like Walden University, and the move to on-line teaching courses like those provided by the University of Phoenix and many others today, have on members of PDK?  Should we take this move seriously?  What can we do to help each other to fill the need for qualified instructors in this medium? What are your thoughts?





Response 1: Excellent, thought-provoking questions you ask. As part of our search for and inquiry into education, I have composed the following scenario. I believe what we are doing is to prepare ourselves as instruments and members of PDK to move education to the next level, to make quality education available to individuals which requires us to customize our efforts to serve our students. A great feature about change, is that it can (should) force re-examination of purpose and shared goals. I think that is what is occuring in education today. As the media of information sharing and communication have rapidly


shifted to computer networks, we are having to rebuild the "structures" of our educational system--requiring a close look at purpose and goals. The old ways of doing things may no longer be the best ways, but have the purpose and goals changed also? Perhaps! As we rebuild, we need to get clear again on those things, arrive at concensus, and then maintain a focus on that underlying "raison d'etre" in all the little decisions that must be


made.  Imagine a home, shaken by an earthquake and destroyed. A family is suddenly


forced to decide whether to rebuild; whether to rebuild in that location or another, just what to rebuild--with a similar building or something new that may perhaps better serve the family's current and future needs. There is a new opportunity that arises from the tragedy caused by and kind of "shifting ground". That is where we are in education today--the old familiar patterns no longer serve learners or society as effectively as they once did. Yet we are facing a great opportunity to redesign educational structures in closer  alignment to current and future learning needs. How will we proceed? I hope with a social concensus on educational purpose and goals that will guide the reconstruction.





Response 2:  No question! Personally, it was the availability of a high quality graduate


program via the internet in Walden's first Masters in Ed. program that allowed me to finally pursue my own education goals without sacrificing the other aspects of my life ; )  I jumped on the opportunity as soon as Internet access became available in my rural area. Communication networks are opening doors for many, and it would be pointless not to welcome and wholeheartedly embrace this change.





Response 3:  Aaah, a less theoretical, very practical question (What can we do to help each other to fill the need for qualified instructors in this medium?). That got me thinking--what CAN we do? Perhaps we can create and sponsor a "practice" place, a sort of  instructional laboratory. I am thinking that it would be quite feasible to sponsor mini-courses (or even mega-courses for that matter) in which our members can try out online  instruction by practicing on each other.  This is an intriguing idea--thanks for the stimulus


Theran! I would like to see our chapter consider such a program.





Response 4:  A great feature about change, is that it can (should) force re-examination of purpose and shared goals. I think that is what is occuring in education today. As the media of information sharing and communication have rapidly shifted to computer networks, we are having to rebuild the "structures" of our educational system--requiring a close look at purpose and goals. The old ways of doing things may no longer be the best ways, but have the purpose and goals changed also? Perhaps! As we rebuild, we need to get clear again on those things, arrive at concensus, and then maintain a focus on that underlying "raison d'etre" in all the little decisions that must be made.  Imagine a home, shaken by an earthquake and destroyed. A family is suddenly forced to decide whether to rebuild; whether to rebuild in that location or another, just what to rebuild--with a similar building or something new that may perhaps better serve the family's current and future needs. There is a new opportunity that arises from the tragedy caused by and kind of "shifting ground". That is where we are in education today--the old familiar patterns no longer serve learners or society as effectively as they once did. Yet we are facing a great opportunity to redesign educational structures in closer alignment to current and future learning needs. How will we proceed? I hope with a social concensus on educational


purpose and goals that will guide the reconstruction.





Response 5:  It seems to me that the REAL question is, "What is America's philosophy


of education?"  We have been trapped by Dewey's model for FAR too long, and all it has produced is a generic egalitarianism which stiffles creativity and gifted students. The Tofflers make some excellent points.  Implicit in what they are saying is that education in America, particularly public education, has become "institutionalized" and is no longer a beacon OR a reflection of the society it is supposed to enlighten.  Administrators stiffle


creative teachers.  Teachers threatened by students who are more intlligent than they are stiffle those students.  And "schools" which are supposed to "develop" more "teachers" do not seem to be able to grasp the reality which accompanies the classroom. On top of all that, the newest learning vehicle and delivery system in the history of learning theory, the computer and on-line communication, has revolutionized concepts of "pedagogy." It seems to me that public education needs to take a VERY serious look at itself.  An intense self-examination and re-evaluation MUST take place.  The consequences of teacher institutions, i.e., the NEA, the AFT, et al., and their antiquated approaches to learning theory will be devastating.  The public mood is NOT one of sympathy for teachers and


school administrators.  Thus, the flight to "vouchers" and other alternative modes of education is increasing in exponential rates. The effect on PDK, it seems to me, [is that PDK] can completely redefine what we are about.  My father was a life-long educator and member of PDK.  Now retired, he cannot believe what is happening to public education.  PDK MUST focus on the individual student, and re-assess its votive pledge to public education.  PDK MUST be a real force in re-shaping and re-thinking the linear dimensions of what American education has become in the latter half of the 20th Century, and be a leader in recognizing that learning is an INDIVIDUAL venture and that the electronic age


facilitates individualized learning. Put simply, public education in America today has become a hodge-podge of experimental learning approaches seeking to remain "politically


correct" and the students-be-damned.  Our schools are to be extensions of the home, and NOT the other way around. I am glad you asked this question, since it is something I have grappled with for over three decades as a pedagogist and administrator at every level of education.  We face a crucial crossroad today in education and we MUST move into the future NOW.





Response 5:  To piggy back on another  message, I have been enthralled with Alfie Kohn's latest works. Here are some notes I have put together from his book and the work of others (Dr. Simon’s comments are extensive, however it is felt that the information provided is pertinent and as such is furnished in its entirety). Alfie Kohn The Schools Our Children Deserve Houghton Mifflin Co. Boston 1999.  People from parents to presidents have begun to sound like cranky,  ill-informed radio talk-show hosts, and almost anything that can be done to students and to schools, no matter how ill considered, as long as it  is done in the name or “raising standards” or “accountability.” It is assumed that the standardized test scores used to draw conclusions are valid indicators of the quality of education. You or I could design a test in half an hour that would be failed by most of the children and adults who took it. Then we could hold a press conference to fulminate about the ignorance of those kids and the crisis of our  schools. But until it is clear what was on the test, how reasonable and appropriate its content, such an announcement would deserve to be ignored. My guess though is that it  would be on the front page of almost every newspaper in the country the next morning. Most tests being used to generate speeches and articles about the desperate plight of AmericAmerican education, which our children are being judged, are seriously deficient: students should not be taking them, and they should not be taken serio Standardized tests are not merely uninformative about educational issues that matter; they prevent us from understanding what is really going on and what to do about it. Old School teaching is instruction that treats kids as though they were inert objects, that prepares a concoction called basic skills or core knowledge and then tries to pour it down children’s throats.  The method has never worked. A 1998 study confirmed that the more schools emphasize grades, honor rolls, and other indicators of performance, the more likely students are to cheat, even if the know it is wrong. [Eric Anderman,  Tripp Griesinger and Gloria  Westerfield:  Motivation and Cheating During Early Adolescence” Journal of Adolescent Research 13 1998 73-100].   Quality Learning:  acquire new skills to find out about the world, to understand what they are doing. When they pick up a book think about what they are reading, not how well they are reading it. Make connections between what they are doing now and what they learnt earlier; make sense of ideas they are encountering. If a student believes he/she did poorly on a test because he or she is not smart enough the implication is that he or she cannot be successful. In a pattern that can begin as early as first grade, failure is expected, which creates a self-fulfilling prophecy of posture of helplessness makes them throw up their hand and do as poorly as expected. Culture: Japanese attribute results to effort, Americans to ability.  Females are more likely to believe this than males. What grades offer is spurious precision- a subjective rating masquerading as an objective evaluation. Textbook:  Teaching often resembles ”If it’s Tuesday it must be Belgium”. The more teachers are expected to cover a large volume of material, the greater they will rely on textbooks, which usually include a little bit of everything and a thoughtful treatment of nothing.  Any course consisting mostly of reading a textbook, chapter by chapter, is a course worth avoiding. Textbooks, however serve a purpose, they can be used as a reference to check a fact. They can also be used self-referentially, to spur a discussion about the content and the consequence of relying on them. The irony is that exposing students to fact after fact doesn’t just prevent them from thinking well, it gets in the way of learning facts. Paulo Freire coined the term “banking concept of education”.  Facts are deposited in students’ heads and then withdrawn on demand. Also jug and much stuff poured in from a big container into little ones. Standardized Tests: We have become a nation of standardized-testing junkies. They are not an inevitable part of life or a necessary part of school; they are a relatively recent invention that gets in the way of kids’ learning. There impact is deep, direct, and personal. Every time we judge a school on the basis of a standardized test score- indeed, every time we permit our children to take one, we unwittingly help make schools a little bit worse. Standardized tests persist and proliferate for many reasons  they are enormously profitable for the corporations that prepare and grade them.  More often than not these companies sell materials designed to raise scores on their own test. The worst tests are usually the most efficient. They are easy to score, administer, and can be graded with lightning speed. In the words of Norman Frederiksen, a specialist in learning with ETS “Efficient tests tend to drive out less efficient test, leaving many important abilities untested and untaught.” Most tests indicate the socioeconomic status of the students who take them. We can save everyone a lot of time and money by eliminating standardized tests, since we would get the same results by asking a single question: How much money does your mom make? The SAT scores reflect not only family income but also the proportion of the eligible population who actually take them. Factors contributing success have nothing to do with instruction. Norm reference test--tests that aren’t intended to find out how much students know but instead how well a child does compared to others who take the test. No matter how many students take the test, no matter how poorly they were taught, 10% will score in the top 10% and half will be below the median. It could be that I am the tallest person on my block and only _ inch taller than the shortest person in the block. It is like measuring temperature with a tablespoon. They contribute to the already pathological competitiveness of our culture, which leads us to regard others as obstacles to our own suinstea with all the suspicion, envy, self-doubt, and hostility that rivalry entails. Assigning children to percentiles helps to ensure that schooling is more about triumphing over everyone else than about learning. Right answer focus of standardized testing means that all problems are chosen precisely because they are unambiguously correct solutions, with definite criteria for determining what those solutions are and a clear technique for getting there. The only things wrong with these problems is that they bear no resemblance to most problems in the natural and social sciences that occupy people in the real world  Frederiksen, Norman, The real Test Bias: Influences on Teaching and Learning. American Psychologist 39 (1984) 193-202. Multiple Choice Tests No Matter how clever or tricky the questions, multiple-choice tests simply do not measure the same cognitive skills as are measured in free-response form. This does not mean that an essay test is necessarily a valid measure of important things; it just means multiple-choice is not. The content of the test is kept secret. IT is a way of playing the game: Gotcha! Tests that continually keep students in the dark are built upon procedures with roots in premodern traditions of legal proceedings and religious inquisitions. Thoughtful and deep understanding is simply not assessable in secure testing, and we will continue to send the message to teachers that simplistic recall or application based on coverage is all that matters--until we change the policy of secrecy. Wiggins, Grant P. Assessing Student Performance: Exploring the Purpose and Limitation of Testing. San Francisco: Jossey- Bass, 1993. In AP classes the r’aison d’etre has always been to prepare students for a test. One writer suggests that teachers ought to just issue a formal declaration of surrender to ETS and be done with it! Campbell, David, The Coriolanus Syndrome. Phi Delta Kappan, April 1997: 640-43.  Health and Education Linda Darling-Hammond offers the analogy: Suppose it has been decided that hospital standards must be raised, so all patients must now have their temperature taken on a regular basis. Shortly before the thermometers are inserted, the doctors run around giving out huge does of aspirin and lots of cold drinks. Remarkably no one has a fever! The quality of hospital care is an all time high! By focusing on improving test scores, only test scores and not schools themselves will improve. High Stakes Testing Faculty will be forced to care about tests. Students will be punished for low scores by being held back a year or in the case of exit exams prevented from graduating on the basis of a single test regardless of their academic records. Teachers can be evaluated on the basis of their students’ scores and then find their paychecks swollen or shrunk accordingly. Principals can be suspended or fired; their schools may receive bundles of money for high scores or in extreme cases be shut down for low scores.This is more about demanding than supporting, sorting than teaching. Tracking: The practice of separating students by alleged ability is the mainstay of U.S. education, and efforts to reverse this process are fiercely denounced for lowering standards. Yet there is virtually no tracking, no separation in Japanese schools through the ninth grade. Japanese students are almost never held back a grade.  Dewey reminded us that the value of what students do “resides in its connection with a stimulation of greater thoughtfulness not in the greater strain it imposes”.  All persons given to pious rhetoric about the need to “raise standards” and produce “world-class academic performance for the twenty-first century not only should be required to take these exams themselves but agree to have their scores published in a newspaper. Deborah Meier, 1995- Teaching is mostly listening and learning is mostly telling. Seymour Sarason  the overarching purpose of schooling is to stimulate, capitalize on, and sustain the kind of motivation, intellectual curiosity, awe, and wonder that a child possesses when he or she begins schooling. Jean Piaget:  The principal goal of education is to create men and women who are capable of doing new things, not simply repeating what other generations have done men and women who are creative, inventive and discover’s who have minds which can be critical, and that can verify, rather than accept everything they are offered.  Montaigne wrote in the 1600s:  If students lack the appetite and affection for learning they become little more than Asses loaded with books.  Constructivism is derived from the recognition that knowledge is constructed rather than absorbed: we form beliefs, build theories, make order. We act on the environment rather than just respond to it and we do it naturally and continually. It is part of who we are. Great Teachers:  Regardless of the subject matter, great teachers see their job as providing the conditions for learning. They devise challenges and if necessary help illuminate for students what’s interesting about those challenges. Sometimes they offer guidance and criticism, direction and suggestings--and sometimes they keep their mouths hut. Rather than being the source of most ideas, they serve as mediators between the students and the idea.  Mistakes are an inevitable part of learning, but that learning could be described as the process of coming to make more sophisticated mistakes. Confusion drives us to understand more deeply. To master an idea you have to consider alternatives, to have tried to work it out in areas where it did not work, and figure out why it was that it didn’t work. Math:  What is larger 4/1l or 5/13 Answer: Who cares? Five Habits of mind: How do we know that we know? Whose perspective does this represent? How is this related to that? How might this have been different? Why is this important? “Gardner” Schools should incorporate the nest of two models of learning: a museum, which encourages open-ended exploration and apprenticeship, which provides a more structured environment for practicing meaningful skills in an authentic, real-life context.Teaching Children Horizontal relevance: meaningful at the time start with, not with facts to be taught but questions to be answered. Vertical relevance- learning something you will need later, such as, I need to clarify what I am looking for in the summary each week. I am looking for three domains: cognitive, affective, and conative. Cognitive: What did you learn about research and statistics. A summary of the important topics in the course that were covered this week.  Affective: What are your feelings about the course, pace, group work, and your participation. Conative: How you approached the work, what type of input did you put into the material, lessons, discussion, etc? Full credit would include at least 2 paragraphs on cognitive, one on affective and one on conative. This is a time for you to reflect on how the course is working for you and what you have contributed to the learning process. Students learn most avidly and have their best ideas when they get to choose which questions to explore.  We all tend to be happiest and most effective when we have some say about what we are doing. American education  isdoing things to students rather than working with them. On a flip chart ask students what they know about a topic and then what they want to find out, followed by how they can do so, making students compete against one another in the classroom is so destructive that we should not only stop doing it by helping students learn from each other.  Some prominent educators, including Deborah Meier, Thomas Sergiovanni, and the late John Holt, argues that the size of each class is less important than the size of school. Echoing John Dewey who believed no school should have more than a couple hundred students, these and other writers maintain that such a scale allows students and teachers to be known, to participate directly in making decisions and to feel part of the learning community, rather than getting lost and overwhelmed in what may feel like a factory. There is enough evidence now of such positive effects of small school sized and of the devastating effect of large schools size on a substantial number of youngsters that is seems morally questionable not to act. 


A constructivist assignment for a middle school math class: Collaborate on writing a textbook for the students who will take your place in the same room next year. Why has change been so difficult? Such values as skepticism, questioning, challenging, openness, and seeking alternatives have struggled in gaining acceptance in American society. In math, the skillful facilitation of children’s understanding requires a strong grasp of quantitative principles. One reason drill and memorization have dominated math teaching may be that the  teachers’ knowledge of the subject is to weak for anything deeper, perhaps because of their own traditional training.  Jerome Bruner once said that we should try to create an environment where students can experience success and failure not as reward and punishment but as information. Checking in, as the NAEP exams do, once in elementary school, once in middle school and once in high school should be enough. Testing must become an occasional adjunct, used for obtaining a certain basic but limited information  which is to say a broader picture of student achievement. Disagreement is a fact of life and not necessarily a bad thing. You and I will inevitably differ in our judgments about politics and ethics, about the quality of the movies we see and the meals we eat. It is odd and troubling that in educating our children, we expect a different standard of assessment than is normal in the rest of our lives. Too much standardization suggests an effort to pretend that evaluations aren’t ultimately judgments, that subjectivity can be transcended. This is a dangerous illusion. A survey to determine the impact of standardized tests suggested by psychologists at the University of Michigan Paris, Scott G, and Theresa A. Lawton, Julianne Turner  Development Perspective on Standardized 


Achievement Testing. Educational Researcher, June-July 1991: 12-20. Do the tests improve students’ motivation? Do parents understand the results? Do teachers think the test measures the curriculum fairly? Do administrators use the results wisely? How much money is spent on assessment and related services? How much time do teachers spend 


preparing students for various tests? Do the media report the data accurately and thoroughly?   Researchers found a huge dissatisfaction among stakeholders. Anyone that claims to be responding to the public fixation on test scores is feeding it, actively contributing to a phenomenon that is then used to justify that very behavior.
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